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Abstract

The current thesis aimed at investigating Book (4) and Book(5) of the English Course
for Yemen series in terms of Gardner's theory of multiple intelligences inclusion
addressed through the activities and tasks of the two books. In addition, it aimed at
investigating teachers' perception and practices towards Gardner's theory of multiple
intelligences reflected in the activities and tasks of the two books and in their classrooms
practices.

For achieving the first and second objectives, a checklist of multiple intelligences
was developed which was based on Botelho (2003) checklist of multiple intelligences.
For addressing the study third objective, a literature-based questionnaire was used with a
special reference to Kentab (2016) prepared questionnaire.

After checking its validity and reliability, the questionnaire was distributed to
(25) English teachers, teaching the first and second secondary classes in public secondary
schools. This application was carried out in connection with a special reference to
multiple intelligences-based activities of Book (4) and Book(5) of the English Course
for Yemen series.

The validity of the study tools was checked through considering the suggestions
and comments provided by a jury of professionals in the realm of English teaching. The
reliability of the study tools have been checked by applying and re-applying the tool
(teachers' questionnaire).

The multiple intelligences checklist was given to an another rater for stabilizing
its reliability. The questionnaire of teachers was applied to a similar sample as a pre-
application. The data gathered were analyzed, using descriptive statistics including
frequency of occurrence, percentage and mean calculated for each type of the ten
intelligences and the same measurements were used for analyzing the teachers'
perception questionnaire.

The results revealed that the most dominant intelligence type is verbal-linguistic
with (829) activities and tasks followed by logical-mathematical with (488 ) activities
and tasks.

Whereas visual, bodily and naturalist were the least catered types of intelligence,
types of intelligence such as musical, existential and moral were mostly marginalized to
be represented in the activities and tasks of the two books (Book (4) and Book (5) of the

English Course for Yemen series.



According to the revealed findings, the two books differed from each other in
terms of representation and distribution of the ten types of intelligence. It was revealed
and showed that Book(5) was more representative than Book(4) in encompassing the ten
types of intelligence, with (531) activities, including arts and sciences sections whereas
Book(4) compiled (298) activities and tasks. Accordingly, the findings of the study
revealed that the occurrence frequency of intelligences showed a totally heavy reliance
on verbal/linguistic intelligence.

Concerning the second study tool application, majoring teachers' perception and
practices towards Gardner's theory of multiple intelligences, the findings indicated that
most of the participants ascertained their unfamiliarity of Gardner's theory of multiple
intelligences. There is an over-agreement among the respondents that there is unfair and
imbalanced representation and distribution in the activities and tasks of the two books in
addressing the ten types of intelligence as propounded by Gardner.

Some implications for teachers, policy makers, administrators, curriculum
planners, materials developers and textbooks writers in peculiarity, those involved in
developing materials for EFL learners could be presented and summarized in the
following:

One of the most important suggestions is the necessity to carry out a detailed needs
analysis before designing a course book.
Future research studies have been suggested and recommended in employing more raters

in order to get more generalizable results.
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